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This section provides specific guidance when incorporating learning in
humanities in your curriculum. It should be read together with the
overarching Designing vour curriculum section which is relevant to learning
and teaching through all areas of learning and experience (Areas).

Cross-curricular skills and integral skills

A curriculum must embed the mandatory cross-curricular skills and the
integral skills which underpin the four purposes of the curriculum. The
following are some key principles which settings/schools should consider
when designing learning and teaching in the Humanities Area of Learning and
Experience (Area).

Learning in this Area could provide learners with the following opportunities.
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Cross-curricular skills

Literacy

Developing oracy through discussion, role play, questioning and
presentations, and adapting oracy skills for audience and purpose while
listening to and debating different viewpoints.

Developing all styles of writing, e.g. describing, explaining, discussing,
evaluating and creative writing, combined with the use of disciplinary-specific
terminology and vocabulary.

Accessing and exploring a range of texts from a variety of places and times to
analyse evidence, to think critically, to infer meaning, and to evaluate
interpretations and viewpoints.

Numeracy

Developing numeracy skills in real-world contexts including collecting
numerical data, through primary and secondary research methods.
Analysing and representing data in a variety of ways.

Supporting numeracy development though giving accurate directional
instructions when map reading or developing their own maps and routes.
Engaging with concepts such as chronological awareness and scale.

Digital competence

Developing digital skills in areas such as the use of digital information systems
(including geographical information systems), the use of digital sources,
software to analyse and present qualitative and quantitative data.

Exploring the impact of digital technology on societies and of the challenges
and opportunities faced in the digital age.

Integral skills

Creativity and innovation

Encouraging the presentation of information and findings in creative and
innovative ways, and imagining possible futures based on the evidence.
Encouraging openness to different ideas and ways of thinking, enabling the
expression of reasoned opinions about these differences.

Critical thinking and problem-solving

Developing the ability to think analytically and understand the past and
present as well as to imagine possible futures.
Collecting, reflecting and critically evaluating the use of sources and evidence.

Personal effectiveness

Encouraging teamwork and being a reliable contributor by organising and
carrying out enquiries.

Evaluating, justifying and expressing considered responses in a variety of
ways.



Planning and organising

Encouraging the planning and organising of investigations, setting aims,
objectives and success criteria, gathering and utilising a range of evidence,
and reflecting on methods.

Specific considerations for this Area

School curricula should promote a thorough understanding of the statements
of what matters which are designed to support the development of a more
connected approach to learning. They are structured around learners
developing an increasingly sophisticated understanding of key concepts which

enables them to see beyond knowledge as being a list of unconnected facts.

The statements of what matters should be used holistically to provide a broad
and deep platform to support learners through their humanities educational
journey. A curriculum should not treat the statements of what matters in
isolation, nor do they need to be addressed in a particular order or
combination. The first statement of what matters champions enquiry and
discovery within the Area, while the second encourages learners to explore
and consider how they and others view, interpret and represent human
experiences. The third and fourth statements of what matters focus on the key
aspects of understanding in this Area, namely of people’s relationship with the
natural world and with each other. The final statement of what matters places
a new emphasis on the individual’s role and action in response to the

challenges and opportunities facing humanity.

The statements of what matters refer to the need for consistent exposure to
the story of learners’ locality and the story of Wales, as well as to the story of
the wider world, to enable learners to develop an understanding of the
complex, pluralistic and diverse nature of societies, past and present. Learners
should be grounded in an understanding of the identities, landscapes and
histories that come together to form their cynefin. This will not only allow
them to develop a strong sense of their own identity and well-being, but to
develop an understanding of others’ identities and make connections with

people, places and histories elsewhere in Wales and across the world. Local,



national and global contexts are integral to the Area and form part of the key
principles described below relating to the choice of content.

Approach to design

There is flexibility in how a school may decide to structure its curriculum,
such as an integrated, multidisciplinary, interdisciplinary or disciplinary
approach. Across the learners’ journey from 3 to16, schools should provide a
broad and balanced curriculum of knowledge, skills and experiences linked to
history; geography; religion, values and ethics; business studies and social
studies. A fundamental aspect is a professional understanding of the purpose

of different disciplines and their interrelationship within this Area.

Schools curriculum design should consider the following key principles when

selecting content:

local, national and the wider world perspectives
coverage/range

coherence

rigour

focus

sensitivity

Local, national and the wider world perspectives

Ensure consistent exposure to local, national and international contexts at
different stages of development - it should not be the case that the youngest
learners should focus exclusively on local studies and only the oldest learners
focus on the international perspective; when appropriate and meaningful,
learners should have opportunities to ground their understanding of an issue
in their locality and of their own cynefin, and relate it to Wales and
international contexts.

Explore Welsh businesses, cultures, history, geography, politics, religions and
societies.

Coverage/range

Select a range of periods that have had considerable effects on humanity and
the world in the past and present.

Select a range of events, ideas, beliefs, people and processes that have had
considerable effects on humanity and the world in the past and present.
Focus on the experiences of ordinary people, including those who have
traditionally been underrepresented.



Select a range of contemporary events and changes of moral, political, social,
economic, religious, environmental or cultural significance - there can be a
flexible approach to studying historical periods, and it is not the case that
learners at particular progression steps should study periods in chronological
order.

Coherence

Ensure topics are sequenced to reflect the logic of the academic disciplines,
enabling progression of conceptual understanding. Topics should seek to
develop an increasingly sophisticated and deepening level of conceptual
understanding and enable learners to make connections. Settings/schools
should avoid an untheorised, episodic approach which jumps between
unconnected topics.

Rigour
Select challenging topics to enable deep thinking and reflection.
Focus

Select a limited number of topics in each year to ensure the depth and quality
of learning, where topics may overlap in order to reinforce key concepts.

Sensitivity

Respond sensitively and insightfully to religious and non-religious
worldviews about society, communities and cultures, and understand how
these can be interpreted in different times, cultures and places.

Disciplinary concepts and contexts

The subjects within this Area share many common themes, concepts and
transferable skills, while also having their own discrete body of knowledge
and skills. The content, concepts and skills outlined in this Area are
interconnected. The disciplines in this Area provide a variety of lenses
through which to view the human experience. The statements of what matters

encourage a holistic approach to learning.

Religion, values and ethics

Detailed guidance on developing religion, values and ethics in your curriculum
is available.
History

School curriculum design should:

develop an understanding of the discipline and its value



develop understanding of, and respect for, the notion of truth and for people
in the past

develop an appreciation of the past on different scales, which allows learners
to orientate themselves in time

develop historical interpretation understanding and source-based skills
develop rich content across the time periods, through which learners can
develop an understanding of chronology through exploring cause and effect,
change and continuity, similarity and difference, interpretations, the use of
evidence and historical significance

develop a rich context for exploring the concepts of governance, economy,
power, leadership, diversity; culture, ethnicity, equality and inequality, justice,
rights, conquest, social, political and economic ideologies, social organisation
and structures, trade, agriculture and industry, power and protest, peace,
conflict and cooperation, revolution, devolution and empire

expose learners of all ages to a range of historical periods on a local, national
and global scale, making the links and connections that support the
development of a detailed chronological ‘map’ of the past.

Geography

School curriculum design should:

develop an understanding of the discipline and its value

provide rich content for exploring physical and human landscapes, and a
context for the causes and consequences of physical and human inter-
relationships and interdependence which characterise our modern world
provide a rich context for exploring the issues of sustainability, climate
change, energy choices, nature, natural hazards and disasters and hazard
risks, pollution, scarcity of natural resources, food security, population,
identity, ethnicity, migration, settlements, globalisation, consumerism and
trade, initiatives to tackle poverty, inequality and injustice, contrasts between
countries at different levels of development

equip learners with the skills to question, use and analyse maps, images, and
Geographical Information Systems

equip learners with the skills to formulate research questions, and to collect,
manipulate and present data so they can evaluative and think critically about
problems and issues

Social studies

School curriculum design should:

develop an understanding of the discipline and its value
encourage conceptual understanding of the world by learning about people
and their values, in different times, places and circumstances



provide rich contexts to explore social issues, identity, rights and
responsibilities, and social organisation

encourage active participation and engagement with social issues through
social enquiry, discussions and social action

develop an understanding of how systems of government in Wales operate
and affect people’s lives, and how they compare with other systems
explore the concepts of governance, rights, equality, inequality, ethnicity,
gender and poverty

Business studies

School curriculum design should:

develop an understanding of the discipline and its value

expose learners to the economic reality that shapes the Welsh and global
economies, enabling them to appreciate that this reality is constantly changing
and to appreciate the impact it has on people’s lives and the environment
examine the strengths and areas for improvement, successes and failures of
businesses and economies, while developing an understanding of the factors
that shape the prosperity of communities and thereby people’s prospects for
the future

explore the current Welsh economy, including consumption, production, the
welfare of people at work, the impact of innovation and technology on
businesses and the environment, and the effects of demographic change to the
workforce

Considerations for provision of learning experiences

This Area provides rich opportunities for learning beyond the school walls.
School curriculum design should allow learners of all ages to experience a
range of stimuli that enthuse and inspire them to imagine and be curious, and

to explore, discover and question through the following.

A range of opportunities to learn outdoors to:

experience and reflect on the wonder of the natural world

engage with a variety of landscapes, historical and geographical features,
environments and places

learn in local natural spaces and historical sites

conduct enquires and fieldwork both independently and collaboratively, in
partnership with organisations, groups and individuals when appropriate
engage with historical, cultural and religious sites, including places that are
significant to those whom faith and belief are important



A range of opportunities to visit and explore including:

cultural and heritage sites, e.g. ancient monuments, religious sites and
historical sites that have particular potential to provide stimulating contexts
for learning

libraries, archives and museums

places of political, religious or spiritual significance

businesses and places of work

virtual venues that have particular potential to provide stimulating contexts
for learning

A range of opportunities to engage with:

structured enquiry and cooperative learning

artefacts and texts of historic and religious significance

digital and physical media and technology

stories, art, drama, dance, music and food that have particular potential to
provide stimulating contexts for learning

individuals, experts, groups and organisations that have particular potential
to provide stimulating contexts for learning

heritage professionals and developing a recognition of value of heritage sites
/galleries/museums

people who experience lived religion and worldviews

political, business, community and/or cultural leaders

groups and organisations such as charities, pressure groups and non-profit
organisations

A range of opportunities to observe or participate in:

key celebrations, traditions and the diverse cultures in Wales
formal and informal debates

enterprise and entrepreneurial activities

social action projects

key celebrations, traditions and ways of life in the wider world

[llustrating breadth

The following are provided as examples of how you could explore different

topical learning in this Area. These are illustrations only.

Learners could explore the evolution of democratic thought and structures
that led to the establishment of the Senedd, from Ancient Greece via the
American Declaration of Independence and the changing UK constitution.
Local, Welsh and world history are connected, shaped and appreciated
through events such as Glyndwr’s Rising, the Spanish Civil War and the World

Wars of the twentieth century. The climate emergency can be better



appreciated by exploring the industrial revolution, the distinct geography and
topography of Wales, and international relations. As informed citizens,
learners will explore how government and decision-making works in Wales

and beyond, and be empowered to contribute, scrutinise and challenge.

Key links with other Areas

School curriculum design should focus on genuine and authentic links

between this Area and other Areas

Expressive Arts
Art, music, dance, theatre, forms of media and literature are valuable pieces of

evidence for enquiries in the humanities and are mediums for expression of
people’s interpretations and viewpoints. The natural world, the past and
present all act as a stimuli and contexts in the Expressive Arts Area of
Learning and Experience. Throughout the past and present the expressive arts
have been important in shaping culture and societies. Exploring the arts from
various times, cultures and societies, including from Wales (e.g. Eisteddfod),
allows learners to develop their understanding of other cultures as well as
their own. Exploration of social and ethical concepts, sustainability and
business can act as a stimulus for creative work.

Health and Well-being

These two Areas link together to deepen learners’ knowledge and

understanding of identity, communities, societies, social norms and values,
and social influences. They support understanding of citizenship, rights,
respect and equality. The Health and Well-being Area of Learning and
Experience supports learners’ understanding of how individual and collective
decision-making can support ethical and sustainable responses to challenges
and opportunities that are faced by humanity in general and in Wales in
particular.

Languages, Literacy and Communication

Languages and literature play a vital role in identity and can help to shape and
influence the development of communities and societies. Literature provides

valuable evidence for, and can be a focus of, enquiries in humanities. Learners
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can explore literature from a range of cultures and societies, in the past and
present, through their locality, Wales and the world.

Mathematics and Numeracy
The Humanities Area of Learning and Experience provides authentic contexts

for the application of mathematics and numeracy skills. Enquiries in the
humanities will use a range of qualitative and quantitative data. Humanities
enquiries will often include the collection of primary data using sampling
methods, and the representation and analysis of data and statistics in a range
of forms. Learners are provided with opportunities to sort and classify data,
and to identify patterns, trends and anomalies. Supporting entrepreneurship,

ratio and scale, finance, rounding and ordering will also be relevant.

Science and Technology

Both of these Areas have similar and yet distinct methods and principles of
inquiry. However, field work, for example where learners observe living
things in their natural habitats leading to the collection of data to measure and
compare biodiversity, supports learning in both Areas. Knowledge of current
and past scientific investigations and technological developments and their
impacts on society, can also support learners in their ability to source and
filter evidence. Scientific and technological developments have significant
impact on human societies, and on our relationship with the natural world.
Science and technology can offer solutions and responses to the challenges
that humanity faces in the modern world. Other aspects of science and
technology are intrinsically linked to humanities in terms of connections with,
for example, physical geography and knowledge of natural materials and their
processing, and these should be explored. The digital economy is a powerful

influence in shaping modern societies, economies and people's lives.

Cross-cutting themes
Local, national and international contexts in this Area

Local, national and international contexts are integral to this Area and form

part of the key principles relating to the choice of content.
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Careers and work-related experiences in this Area

CWRE enables learners to explore and investigate careers past, present and
future. Learners start by exploring the relationships between locations and
the world of work by identifying the features of their local community. As they
progress through the 3 to 16 continuum, learners should explore careers of
the past and why they no longer exist, and reflect upon the factors that may
influence and shape careers in the future.

Through analysing labour market information, learners can begin to develop
an understanding of the changes in their local labour markets and the context
to current opportunities local and further afield. This learning process can
support learners to explore their cynefin; they can understand the impact that
this can have on their own communities.

Learners should explore inequalities in work-related contexts both past and
current. As they progress they should develop an increasing understanding
and awareness of employment rights and responsibilities, ethical
entrepreneurship, business ethics and sustainable green industrial processes
and practices. This will prepare learners for the world of work.

Human rights education and diversity in this Area

Experiences in this Area can help learners develop an understanding of their
responsibilities as citizens of Wales, the diversity of Wales, and an awareness
of how their own rights are influenced by interpretations of human rights,
values, ethics, philosophies, and religious and non-religious views. In this Area
there should be opportunities to develop understanding of the United Nations
Convention on the Rights of the Child (UNCRC) and for encouraging learners

to recognise their own and others’ rights.

Relationships and sexuality education in this Area

This Area provides an important opportunity for learners to understand how
societal understandings of relationships, sex, gender and sexuality have
changed over time and how they continue to evolve. Exploring RSE through
the Humanities Area can inspire learners to deepen their understanding of
key issues and develop the skills to interpret ideas and presentations about

RSE throughout history and across different cultures and contexts around the



world. For example, this could consider how norms and perceptions

of LGBTQ+ people have changed over time. It also supports learners to engage
critically with information, to understand the basis of information presented
as fact, and make critical judgements about how to use and respond to the
knowledge sources available to them.

This Area also offers learners opportunities to explore human rights, values,
ethics, philosophies, religious views relating to relationships and sexuality.
This provides learners with important opportunities to discuss, explore and
develop understanding of different perspectives on RSE issues, shaped by
religious and non-religious worldviews, ethical challenges and social inclusion
issues. This also supports learners to understand and navigate the tensions
between different perspectives. This can also support learners to engage
critically with local, national and global RSE issues in both the past and
present, helping them to become ethical, informed citizens and ready to play a

full part in life and work.

Religion, values and ethics guidance
Introduction

Religion, values and ethics (RVE) is a statutory requirement of the Curriculum for Wales
and is mandatory for all learners from ages 3 to 16. RVE forms part of the Humanities
Area. This Area encompasses geography; history; religion, values and ethics; business
studies. These disciplines share many common themes, concepts and transferable skills,
whilst having their own discrete body of knowledge and skills.

There is no parental right to request that a child is withdrawn from RVE in the

Curriculum for Wales.

The purpose of this RVE guidance

This RVE guidance has been written by practitioners and religious education
experts to provide additional support on how RVE can be taught within the
Humanities Area. It emphasises the integral nature of RVE within this Area
and outlines the unique and distinct contribution that RVE makes to the

Curriculum for Wales.



More information on the legal status of this RVE guidance can be found in

the legislation summary of the Curriculum for Wales Framework.
Additional guidance relating to RVE for voluntary-aided schools and settings
has been produced by the Church in Wales and the Catholic Education Service

with funding from Welsh Government.

Audience
The RVE guidance in the Humanities Area has been written to be accessible to
all those responsible for designing a curriculum. Those persons who must

have regard to the guidance when designing a curriculum are:

the headteacher of a maintained school or a maintained nursery school

the governing body of a maintained school or a maintained nursery school

a provider of funded non-maintained nursery education

the teacher in charge of a pupil referral unit

the management committee for a pupil referral unit

a person who provides teaching and learning for a child, otherwise than at a
maintained school, maintained nursery school or pupil referral unit, by virtue
of arrangements made under section 19A of the Education Act 1996 (c. 56)

a local authority in Wales

In addition, the guidance may also be useful to practitioners, regional
consortia, awarding bodies, Estyn, teacher unions, religious organisations,
non-religious organisations, parents and carers and other bodies in Wales
with an interest in RVE. These bodies do not have to have regard to the
guidance but it may be useful and informative for them to refer to it to better

understand the content of a given setting’s curriculum.

Agreed syllabus

As RVE is a locally determined subject, the agreed syllabus specifies what
should be taught in RVE within each of the 22 local authorities in Wales for
those schools that teach the agreed syllabus.

This guidance is therefore also directed at those responsible for preparing an

agreed syllabus, who must have regard to this guidance, including:

the local authority who have a function in adopting the agreed syllabus drawn
up by the Agreed Syllabus Conference


https://hwb.gov.wales/curriculum-for-wales/summary-of-proposed-legislation/

the Agreed Syllabus Conference
the body of persons established by the Welsh Ministers to prepare an agreed
syllabus if the Agreed Syllabus Conference has been unable to do so

Each local authority has a legal duty to convene an Agreed Syllabus
Conference to review the syllabus and to recommend an appropriate syllabus
to the local authority for it to adopt. The agreed syllabus for each local
authority should be reviewed every five years.

Once an agreed syllabus has been adopted, all maintained schools and settings
are required to have regard to the agreed syllabus including schools of a
religious character, in their design of the agreed syllabus element of their RVE

provision.

Should a local authority wish to adopt or adapt this guidance as their agreed

syllabus they may do so.

RVE within the Curriculum for Wales
RVE within the Curriculum for Wales can offer a distinctive contribution to the
realisation of the four purposes for all learners. As such, this guidance

supports schools and settings in developing provision for RVE that prepares
learners in Wales for life and work in a fast-changing and diverse world, as
responsible and informed citizens.

RVE guidance is situated within the Humanities Area and incorporates a range
of disciplinary approaches that can be used by learners to engage critically
with a broad range of religious and non-religious concepts. For example,
disciplinary approaches relevant to RVE may include religious studies,
philosophy, theology, sociology, psychology, and anthropology. There are also
strong relationships between RVE and the other disciplines within Humanities

as well as with other Areas.

Concepts are important in RVE because they are central ideas that help
learners to make sense of and interpret human experience, the natural world
and their own place within it. Learners will have opportunities to explore RVE
concepts through a variety of sub lenses which make up the RVE disciplinary

lens. These concepts and sub lenses are set out in this RVE guidance.


https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/developing-a-vision-for-curriculum-design/#curriculum-design-and-the-four-purposes

In the Curriculum for Wales RVE is objective, critical and pluralistic, both in
content and pedagogy; it is not about making learners ‘religious or ‘non-
religious’. The expression ‘objective, critical and pluralistic’ comes from
European Convention on Human Rights case law. The Curriculum and
Assessment (Wales) Act 2021 ensures that all learners must be offered
opportunities through RVE to engage with different religions and non-
religious philosophical convictions in their own locality and in Wales, as well

as in the wider world.

Spiritual development

One of the features of the four purposes of the curriculum is that learners
will be supported to develop as healthy, confident individuals, ready to live
fulfilling lives as valued members of society. statements of what mattersand
RVE has many valuable and distinctive contributions to make. The statements
of what matters are set out in the What Matters Code and include the key
concepts for each Area.

In the context of RVE, spiritual development is concerned with our natural
ability to look for, express and understand what is important in life, and to
question who we are and why we are here. Spiritual development may or may
not involve religion. Through experiencing and reflecting on our relationships,
spiritual development may be apparent in the following: awareness of self in
relation to others; connections to the wider and the natural world (and, for
some people, to a higher power or ultimate reality); creativity and going
beyond the everyday; exploration of ultimate questions and contemplation of

meaning and purpose.

Awareness of self in relation to others

Learners can:

develop a sense of their uniqueness and value

reflect upon their own beliefs, values and actions, and express and justify their
own feelings and opinions

develop aspirations and learn to live with disappointment

show empathy and consideration for others

develop compassion and help others

develop a voice and listen with respect to the voices of others
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form good relationships

talk about themselves in relation to others, the world and/or a higher power
or ultimate reality

gain awareness of and respect for the beliefs, teachings and practices of
others, as well as an ability to articulate their own

explore how religious and non-religious beliefs and practices impact on the
lives of individuals, the local community and wider society

Connections to the wider and the natural world

Learners can:

develop an appreciation of belonging in their locality, Wales and the wider
world

experience the natural world, value the environment and work towards
sustainable futures for all

experience the richness of the stimuli around them through use of the senses
experience being present in the moment

develop awareness of the world around them and their place within it

make sense of their experience of the natural world and of human
relationships

Creativity and going beyond the everyday

Learners can:

develop creativity and use their imagination
experience awe and wonder or be amazed by things
foster curiosity and develop insight

Exploration of ultimate questions and contemplation of meaning
and purpose

Learners can:

ask, consider and reflect on ultimate questions (the ‘big’ questions about life)
discover meaning and purpose in their own lives
experience that which is beyond the ordinary

Spiritual development can also occur as learners engage with their cynefin

and occur in everyday life within their local, national and global communities.

Designing your curriculum for RVE
This section is intended to support all those responsible for planning

mandatory RVE within this Area. It is particularly relevant for practitioners,



settings and Standing Advisory Councils, and may also support Agreed

Syllabus Conferences in the development of the agreed syllabus.

Curriculum design and development must incorporate, where appropriate,
opportunities for learning and consideration of cross-cutting themes in the

Curriculum for Wales. These cross-cutting themes are: careers and work-
related experiences, human rights, diversity, local, national and international
contexts and relationships and sexuality education. It is also important that

the cross-curricular skills of literacy, numeracy and digital competence, as

well as the sKills integral to the four purposes (creativity and innovation,
critical thinking and problem solving, personal effectiveness, planning and
organising) are considered in curriculum design.

When realising their curriculum, schools and settings need to decide how RVE
best works within their approach to the Humanities Area. For example,
curriculum design can be integrated, multidisciplinary, interdisciplinary or
disciplinary. Curriculum design should be evaluated regularly in line with the

Curriculum for Wales Framework guidance.

All schools and settings must also have regard to their locally agreed syllabus

for RVE when designing their curriculum.

RVE and the four purposes

At the heart of the Curriculum for Wales are the four purposes, which are the

key drivers for curriculum design and, as such, should be the focus of all
curriculum development. The four purposes set out the aspirations for all
learners.

By the age of 16, they should be:

ambitious, capable learners, ready to learn throughout their lives
enterprising, creative contributors, ready to play a full part in life and work
ethical, informed citizens of Wales and the world

healthy, confident individuals, ready to lead fulfilling lives as valued members
of society

In the Humanities Area, the statements of what matters contribute to realising

the four purposes of the curriculum.
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Mandatory RVE makes an important and distinctive contribution to

supporting the four purposes by giving learners opportunities to:

engage with and explore ultimate and philosophical questions about the
meaning, significance and purpose of life, and about the nature of human
thought and of the universe, and the connections between them

undertake enquiries and engage with sources of wisdom and philosophies
that encourage them to explore the challenges, opportunities and responses of
human beings in the context of their cynefin, locally, in Wales and the wider
world, as well as support them in evaluating their own perspectives and those
of others

develop and express their own informed viewpoints, which prepares them for
lifelong learning in a pluralistic and diverse world

use their knowledge and understanding of both institutional and personal
religious and non-religious beliefs and practices to think critically about their
own values and about how they might make important social and personal
decisions

explore the ways in which religion and non-religious philosophical
convictions have influenced human experience throughout history, so that
they can make sense of their place in the world, imagine possible futures and
create responsible solutions that take in to account the diverse needs and
rights of all people

evaluate and use evidence from a range of religious and non-religious sources
to engage with ethical and moral issues, past and contemporary, that
challenge their knowledge and values. This enables learners to develop an
understanding of religion and belief, culture, community, their cynefin, Wales
and the wider world now and in the past, which can help to nurture a sense of
place and belonging

respond sensitively to religion and non-religious philosophical convictions
and explore the beliefs and practices of people in their community, Wales and
the wider world, and how these might impact their actions and choices
develop secure values and establish their ethical beliefs and spirituality
through the exploration of religion and non-religious philosophical
convictions on a range of issues, which can in turn enable them to form
positive relationships based upon trust and mutual respect

discuss and reflect on their own perspectives and those of others on a range of
issues, which help them to build their mental, emotional and spiritual well-
being by developing confidence, resilience and empathy

RVE and the statements of what matters
Before any detailed planning can begin, it is essential for practitioners and
school leaders to consider the Humanities statements of what matters, which

contribute to learners realising the four purposes of the curriculum.



Practitioners and leaders should also consider the statements of what matters

in other Areas where RVE may be able to contribute to learning.

RVE concepts

The statements of what matters in this Area allow learners to explore and
critically engage with a broad range of religious and non-religious concepts,
which should be carefully considered and underpin curriculum design.

When considering RVE concepts within their curriculum, schools and settings
should:

develop an understanding of the discipline and its value

provide rich contexts for learners to be curious, to explore ultimate questions
and to search for an understanding of the human condition, as well as
providing opportunities for learners to reflect and to experience awe and
wonder, in a range of meaningful real-world contexts

develop rich contexts for enquiry into the concepts of religion, lived religion,
worldviews, secularity, spirituality, life stance, identity and culture to develop
learners’ well-rounded understanding of religious and non-religious beliefs
and practices

provide rich contexts for engaging with concepts of belief, faith, truth,
purpose, meaning, knowledge, sources of authority, self, origin, life, death and
ultimate reality, which can enable learners to develop an understanding of
personal and institutional beliefs about the nature of life and the world
around them

develop rich contexts for exploring the concepts of identity, belonging,
relationships, community, cynefin, diversity, pluralism and
interconnectedness, which can enable learners to gain a sense of self and
develop spirituality

explore the concepts of equality, sustainability, tolerance, freedom, prejudice,
discrimination, extremism, good and evil, which can give learners an insight
into the challenges and opportunities that face societies

reflect the concepts and contexts of religiosity, practice, ritual, tradition,
worship, sacredness, symbolism and celebration to develop learners’
understanding of religion and belief

provide rich contexts for exploring the concepts of ethics, morality, justice,
responsibilities, authority, humanity, rights, values and social action

The RVE lens
This guidance focusses on the RVE disciplinary lens and can help schools and
settings consider relevant content for their curriculum design. In this

guidance the RVE lens is divided into a number of sub lenses through which
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the RVE concepts can be viewed and explored. The sub lenses are
interconnected and are not intended to be units or topics. They draw on a
recognised body of knowledge for RVE in Wales and help to ensure sufficient
breadth and depth for RVE in the Humanities. The sub lenses lend themselves
to all of the statements of what matters and are also relevant to other Areas
and to the realisation of the four purposes. They help schools and settings
understand significant aspects of RVE and identify opportunities for RVE

within the statements of what matters to support curriculum development.

Sub lenses in RVE include:

Search for meaning and purpose
How people respond to the deeper questions of life in order to understand the

human condition.

The natural world and living things
How and why people show concern and responsibility for the world and

experience awe and wonder in nature.

Identity and belonging
What makes us who we are as people, communities and citizens living in a

diverse world.

Authority and influence

How and why different types of authority influence people’s lives.

Relationships and responsibility
How people live together and why developing healthy relationships is

important.

Values and ethics
How and why people make moral choices and how this influences their

actions.

The journey of life



What people experience as part of the journey of life and how these

experiences are acknowledged.

Learner progression and learning journeys in RVE

Learner progression is an important driver for designing your curriculum.
This is reflected in the statements of what matters and in the descriptions of
learning for the Humanities, which help to provide more detailed guidance
for practitioners.

In order to develop a shared understanding of progression from ages 3 to 16
in relation to RVE within this Area, an example ‘learning journey’ for each sub
lens is provided. These learning journeys illustrate how a learner may develop
their understanding of concepts in RVE through the various interconnected
sub lenses, and may be useful when designing your curriculum, alongside the
descriptions of learning for the Humanities. They have taken account of the
descriptions of learning and encourage schools and settings to be creative and
confident when planning for learner progression in RVE within their
curriculum design. The learning journeys do not provide an alternative set of
descriptions of learning, nor do they provide specific reference points or
criteria for the pace of progression, and should not be used as such. All of the
statements of what matters in this Area are reflected across the learning

journeys.

Example learning journey 1: search for meaning and purpose

This learning journey draws mainly from two statements of what matters:
‘Events and human experiences are complex, and are perceived, interpreted
and represented in different ways’ and ‘Human societies are complex and
diverse, and shaped by human actions and beliefs’. There are connections with
other statements of what matters and with other Areas that can also be

explored through this sub lens.

The descriptions of learning will help to provide more detailed guidance on

progression.

This journey is about the ‘deeper questions of life’. At the early stages of

learning, learners begin to ask deeper questions about themselves and others,
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and about the natural world and living things around them (for example, ‘Who
am [?” and ‘Why do things die?), as well as listening to the opinions of others.
Further along their journey, they gather and discuss religious and non-
religious insights and consider their own and others’ opinions, viewpoints and
interpretations with increasing sophistication. Later, issues of truth, meaning,
purpose and value can be shared, debated and evaluated as learners engage
more deeply with a range of challenging questions on these issues (for
example the existence of good and evil, the nature of suffering, the use of
wealth). They can recognise that responses to such questions are complex, as

well as often partial and inconclusive.

This journey is also about ‘influence, continuity and change’. At the early
stages of their learning journey, learners begin to know and express what they
like and dislike, what makes them happy and sad, and what their hopes and
dreams are for the future, as well as responding to the ideas of others. Further
along their journey, they can identify and discuss religious and non-religious
insights concerning human feelings and needs, including what influences
these and how they are expressed in their own and other people’s lives. Later,
learners can come to recognise both continuity and change in responses to
questions about meaning and purpose in life, both in their own lives and in
society and culture, across time and place. They evaluate relevant
contemporary values and ideas of self-worth from religious and non-religious
perspectives.

This journey is also about ‘human quests and contributions’. At the early
stages of their learning journey, learners begin to show an awareness of the
people and the ‘big ideas’ that have shaped their local places and everyday
lives. Further along their journey, they imagine and discuss what they may
contribute both now and in the future, and increasingly engage with the
relationship between aspiration and practice, while considering a variety of
contributions from religious and non-religious sources. Later, as learners’
understanding develops, they can make increasingly complex connections
between aspects of health and well-being, the needs and demands of the

world today and their own search for meaning and purpose.



Example learning journey 2: the natural world and living things

This learning journey draws mainly from two statements of what matters:
‘Our natural world is diverse and dynamic, influenced by processes and
human actions’ and ‘Informed, self-aware citizens engage with the challenges
and opportunities that face humanity, and are able to take considered and
ethical action’. There are connections with other statements of what matters
and with other Areas that can also be explored through this sub lens.

The descriptions of learning will help to provide more detailed guidance on

progression.

This journey is about ‘care, concern and respect’. At the early stages of their
learning journey, learners begin to show care and respect for the natural
world and living things around them. Further along their journey, they can
identify how and why they and others show care, concern and respect, as well
as considering religious and non-religious perspectives. Later, with increasing
sophistication, learners can come to raise, and consider critically, ethical
questions related to human activity, nature and place; engaging with religious,

non-religious responses and their own responses.

This journey is also about ‘awe and wonder’. At the early stages of their
learning journey, learners begin to experience awe and wonder in nature,
which develops as they explore the world around them, observing and asking
questions. Further along their journey, a sense of the complexity of life and its
interconnectedness grows, as well as a sense of active responsibility. Later,
experiences of awe and wonder are nuanced by deeper and more wide-
ranging engagement with others and with place, as well as with the natural

world and living things.

This journey is also about ‘responsibility and action’. At the early stages of
their learning journey, learners begin to show an awareness of the variety of
living things beyond themselves, and that their actions can impact these.
Further along their journey, they can come to know religious and non-
religious ‘stories’ about local places, the natural world and living things, and

how these relate to themselves and others. Through religious and non-



religious narratives (for example, about the origins of the world), learners can
learn about different philosophies important to our understanding of the
world and the place of humans within it. Later, with increasing sophistication,
they become able to recognise how values and beliefs are reflected in action,
from religious and non-religious perspectives, and how these relate to their

own experiences.

This journey is also about ‘place and space’. At the early stages of their
learning journey, learners begin to recognise that they are located in place and
space, and this has meaning for them. Further along their journey, they
recognise that places and spaces around them mean different things to
different people, as well as considering places of special significance for
religious and non-religious reasons. Later, learners can come to identify and
explain various contested places (religious and non-religious), appreciating
sensitivities surrounding place. They can understand the complexity of
debates and of influences such as identity, authority, values, ethics and

considerations of meaning and purpose in life.

Example learning journey 3: values and ethics

This learning journey draws mainly from two statements of what matters:
‘Events and human experiences are complex, and are perceived, interpreted
and represented in different ways’ and ‘Informed, self-aware citizens engage
with the challenges and opportunities that face humanity, and are able to take
considered and ethical action’. There are connections with other statements of
what matters and with other Areas that can also be explored through this sub

lens.

The descriptions of learning will help to provide more detailed guidance on

progression.

This journey is about ‘what people value’. At the early stages of their learning
journey, learners begin to identify what is of value to them (for example,
fairness, trust, love, life and kindness) and they listen to the opinions of
others. They can recognise the need to respect others and can show what this

looks like in their everyday lives. Further along their journey, learners become



aware of different interpretations and expressions of common values,
appreciating a variety of religious and non-religious influences. They learn
how some values and rights have changed over time. As their knowledge and
experience grows, learners can come to discuss a variety of religious and non-
religious perspectives on instances of inequality and injustice, as well as the
challenges of identifying and protecting human rights. Later they are
increasingly able to form, defend and review their ethical positions on matters
of religious and non-religious significance (for example, the sanctity of life,

freedom of speech, animal welfare and war).

This journey is also about ‘beliefs, actions and consequences’. At the early
stages of their learning journey, learners begin to show an understanding of
‘right’ and ‘wrong’ and how their actions and feelings relate to this. Further
along their journey, with increasing breadth and sophistication they can
explain how their actions may have consequences for themselves and others,
and for the world and living things, drawing on insights from a variety of
religions and non-religious philosophical convictions. Later, they can come to
postulate and evaluate the factors that influence their attitudes, behaviours
and actions, and those of others, including factors relating to religious and

non-religious belief and practice.

This journey is also about ‘decision-making’. At the early stages of their
learning journey, learners begin to recognise basic moral dilemmas and offer
solutions. Further along their journey, they can learn rules and codes of
behaviour (both religious and non-religious) relevant to them and to others
around them, and they can explain their impact on people’s lives. Later, with
increasing sophistication, learners can come to identify and critically discuss
the responsibilities and challenges of decision-making, showing
understanding of relevant figures, processes and institutions that form part of
decision-making, in both religious and non-religious contexts. Learners
identify opportunities where appropriate moral action is needed in their

communities, Wales and the wider world.

Example learning journey 4: identity and belonging



This learning journey draws mainly from two statements of what matters:
‘Events and human experiences are complex, and are perceived, interpreted
and represented in different ways’ and ‘Human societies are complex and
diverse, and shaped by human actions and beliefs’. There are connections with
other statements of what matters and with other Areas that can also be

explored through this sub lens.

The descriptions of learning will help to provide more detailed guidance on

progression.

This journey is about ‘what makes people who they are’. At the early stages of
their learning journey, learners begin to show an awareness of who they are
and that they are similar to and different from others. Further along their
learning journey, they discuss what can form identity (for example,
relationships, lifestyles, beliefs and place) and how these influence people and
their communities. Later, learners can review and evaluate a range of religious
and non-religious philosophies, life stances and practices concerned with
what it means to be human, and they can form and critically consider their

own perspectives.

This journey is also about ‘communities, contributions and diversity’. At the
early stages of their learning journey, learners begin to understand that they
are part of various groups and communities and what belonging looks like.
They are aware of diversity within relevant communities and that their
experiences of belonging are similar to and different from others. Further
along their learning journey, they can explore expressions of belonging in a
range of religious and non-religious contexts. They can discuss the
significance of belonging in people’s lives, including their own. Later, with
increasing sophistication, learners can come to identify and evaluate
relationships between belonging, commitment and contributions to society,

culture and well-being.

This journey is also about ‘place, time and relationships’. At the early stages of

their learning journey, learners begin to be aware that they exist in place and



time, and that this shapes them and the communities around them. Further
along their learning journey, they can explore interactions between a range of
communities and societies, locally and more widely, and they can discuss the
contributions of identity and belonging from religious and non-religious
perspectives. They can come to recognise continuity and change in identity
and belonging, and how these are experienced personally and collectively.
Later, learners can investigate and evaluate relationships and
interdependencies between a range of groups, communities and societies
(locally, nationally and globally) and how these impact on human life and the
natural world. They can critically consider the roles of identity and belonging
in understanding and responding to shared contemporary issues, from

religious and non-religious perspectives.
Example learning journey 5: authority and influence

This learning journey draws mainly from three statements of what matters:
‘Events and human experiences are complex, and are perceived, interpreted
and represented in different way’, ‘Human societies are complex and diverse,
and shaped by human actions and beliefs’, and ‘Informed, self-aware citizens
engage with the challenges and opportunities that face humanity, and are able
to take considered and ethical action’. There are connections with other
statements of what matters and with other Areas that can also be explored
through this sub lens.

The descriptions of learning will help to provide more detailed guidance on

progression.

This journey is about ‘authorities and influences’. At the early stages of their
learning journey, learners begin to recognise that they are influenced by some
important people and that this affects how they feel, think and behave.
Further along their learning journey, they can identify and explore different
sources of authority within religious and non-religious contexts (for example,
leaders, relationships, texts, codes of behaviour and traditions). They can
come to understand that sources of authority influence people’s lives in a
variety of ways. Later, as learners’ understanding develops, they can analyse

and evaluate complex relationships (including their own) that exist between



and across sources of authority. They can come to critically consider the
authority of religious and spiritual experience and conscience, in the past and
present, and their impact on people, society and culture.

This journey is also about ‘experiences and interpretations’. At the early
stages of their learning journey, learners begin to be aware of important
influences in the lives of others, and that their experiences are similar to and
different from their own. Further along their learning journey, they can
explore how sources of authority are interpreted in different ways by various
people and groups, within religious and non-religious contexts. They can
come to recognise influences on interpretations and that some sources of
authority carry more weight than others for different people, groups and
societies. Later, learners can draw on multiple sources of authority to evaluate
religious and non-religious interpretations of issues relevant to the human
condition, and they can present their own informed positions. They can
critically consider how and why experiences and concepts of authority may

change over time.

This journey is also about ‘choices and actions’. At the early stages of their
learning journey, learners begin to understand that their actions can be
affected by choices. They can show awareness of influences on their choices.
Further along their learning journey, they can come to recognise how people
and communities draw on religious and non-religious sources of authority to
guide them in their lives and to inform important decisions. Later, as learners’
understanding develops, they are able to use their knowledge and
understanding of a range of sources of authority to engage critically in
contemporary ethical issues or debates, and to influence possible actions and

outcomes (for example, challenge, consensus and reconciliation).

Example learning journey 6: relationships and responsibility

This learning journey draws mainly from two statements of what matters:
‘Our natural world is diverse and dynamic, influenced by processes and
human actions’ and ‘Human societies are complex and diverse, and shaped by

human actions and beliefs’. There are connections with other statements of



what matters and with other Areas that can also be explored through this sub
lens.

The descriptions of learning will help to provide more detailed guidance on

progression.

This journey is about ‘how people live together’. At the early stages of their
learning journey, learners begin to understand that they live in a number of
relationships. They are aware of what helps them to live with others. They can
offer opinions about how disagreements can be resolved. Further along their
learning journey, they can identify and discuss how the importance of
relationships (personal, social, environmental and transcendental) is
expressed in people’s lives, drawing on religious and non-religious contexts.
Later, learners can come to recognise that relationships are dynamic and
complex. They can critically consider influences that can contribute to
harmony and discord globally, locally and personally (including religious and
non-religious influences). They can review and evaluate challenges presented
by relationships, drawing on a range of religious and non-religious insights

and experiences.

This journey is also about ‘responsibilities and interconnectedness’. At the
early stages of their learning journey, learners begin to be aware of
connections between their own lives and the lives of other people, the natural
world and living things. They can show responsibility for others through
simple actions. Further along their learning journey, they can identify how
and why people show responsibility for people and places outside their
personal relationships. They can discuss important material and non-material
dimensions of relationships (including spiritual, religious and moral
dimensions), and they can come to recognise connections with human growth
and how people can live together responsibly in the world. Later, learners can
come to develop critical appreciation of significant issues affecting
relationships at a global level and they can imagine possible futures. They can

critically engage with a range of religious and non-religious philosophies



exploring interconnectedness in life, as well as the nature and understanding

of human beings within it.

This journey is also about ‘well-being, identity and inclusion’. At the early
stages of their learning journey, learners begin to be aware of their own
experiences and feelings when they engage in activities with others. They can
recognise that other people have experiences and feelings, too, which are
similar to and different from their own. They show curiosity about other
people’s lives. Further along their learning journey, they can explore how
action can involve significant commitment and sacrifice (past and present)
and have major effects on the lives and well-being of others and on the wider
world. They can come to recognise connections between actions and identity,
including religious and non-religious influences. They can identify unfairness
and inequality in their own personal lives and in wider society and suggest
appropriate challenges. Later, learners can critically consider what healthy
relationships look like and their contributions to well-being, drawing on a
range of religious and non-religious perspectives. They can come to
understand and evaluate relationships between personal identity and

relevant group identity.
Example learning journey 7: the journey of life

This learning journey draws mainly from two statements of what matters:
‘Events and human experiences are complex, and are perceived, interpreted
and represented in different ways’ and ‘Human societies are complex and
diverse, and shaped by human actions and beliefs’. There are connections with
other statements of what matters and with other Areas that can also be
explored through this sub lens.

The descriptions of learning will help to provide more detailed guidance on

progression.

This journey is about ‘meaning, purpose and influence’. At the early stages of
their learning journey, learners begin to recognise that people have personal
life stories. Learners start to tell their own life story. Further along their

learning journey, they can explore a variety of paths through life that people

have experienced, drawing on religious and non-religious contexts and



influences. They can come to identify connections with meaning-making and
purpose. Later, learners can analyse and critically consider the concept of
vocation, in the past and present, from religious and non-religious
perspectives. They can examine challenges encountered in people’s life

trajectories and evaluate religious and non-religious responses.

This journey is also about ‘life stages and events’. At the early stages of their
learning journey, learners begin to be aware that they grow and change over
time. They experience and compare how their own and other people’s growth
is acknowledged and celebrated. They can show how their lives are connected
to special times and seasons. Further along their learning journey, they can
explore significant life events and rites of passage, and they can discuss the
roles that these play in people’s lives by drawing on religious and non-
religious insights. Later, learners can analyse and critically discuss human
ritual action in the marking of significant events and time. They can come to
evaluate relevant philosophies of time from religious and non-religious
perspectives and demonstrate how these may impact beliefs, practices and

actions.

This journey is also about ‘physical and spiritual journeying’. At the early
stages of their learning journey, learners begin to recognise that they go on
many different journeys for various reasons. They show interest in the
journeys of other people and can see how their journeys are similar to and
different from their own experiences. They are aware that journeys have
physical features as well as non-material features. Further along their learning
journey, they can explore people’s experiences of important journeys from
religious and non-religious perspectives, and they can identify reasons for
these journeys. They can come to understand that journeys are connected to
place and time. They can imagine what an important journey might look like
in their own lives. Later, learners can identify and evaluate relationships
between physical and spiritual journeys and their effects on the lives of
individuals, communities and wider society (for example, in relation to

identity, human formation, diversity, culture). They can critically consider the



interconnectedness of journeys, landscapes and people across place and time,

drawing on religious and non-religious contexts.

Enriching learner experience in RVE

Whichever approach is taken to curriculum development, schools and settings
need to ensure rich learning in RVE across a broad range of experiences.
Learning experiences are a central aspect of the philosophy of the Curriculum
for Wales framework. When designing their curriculum schools and settings
should ensure that a developmentally appropriate range of experiences
relevant to RVE is provided for learners. These experiences can include

opportunities to:

engage with religious and non-religious local communities in ways that
learners will find meaningful and valuable

engage in role play and participate in, or observe, activities such as
celebrations or re-enactments

consider what influences people in their response to ethical dilemmas, solve
real and present problems, and explore past events

experience and reflect on the mystery, awe and wonder of the natural world,
historical locations and religious and cultural sites

observe and participate in cultural activities that help learners to understand
human experiences

handle and explore religious artefacts and objects, including sacred and other
texts

visit local places of worship and other special places, landscapes and
environments, including those with a significant religious and spiritual
dimension

meet people for whom faith and belief is important to help learners explore
lived experiences

ask big questions relating to higher powers or ultimate reality, the world, the
meaning and purpose of life and of their own experiences

engage with religious and non-religious sources, for example religious leaders,
people of faith and belief, philosophers, places of worship, artefacts, sacred
texts and philosophical writings

learn to respond to the beliefs and convictions of others whilst exploring and
analysing their own views and values

Enriching learner experience in RVE is also about schools and settings
exploring their place within the local and wider community as an important

step in designing their curriculum. This can be supported by schools and
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settings researching the faith and belief groups that are represented locally

and across Wales, as well as sacred places and spaces, past and present.

Key links with other Areas

Curriculum development in schools and settings should explore clear links
and interdependencies between RVE and the other Areas as part of a holistic
curriculum. These links and interdependencies should be drawn upon during
curriculum planning, with practitioners working creatively and
collaboratively to support learners’ realisation of the four purposes of the
curriculum.

Points to consider for schools and settings

The following questions can be used by schools and settings when designing
their curriculum for RVE.

Have you considered how RVE will work best within the Humanities Area?
Have you had regard for your agreed syllabus for RVE?

Does your curriculum design for RVE support the realisation of the four
purposes?

Have you used the statements of what matters for this Area to inform your
curriculum design?

Have you used RVE concepts in your curriculum design?

Have you considered a range of sub lenses through which to view RVE
concepts to support curriculum design?

Have you considered learning progression in RVE, using the principles of
progression and descriptions of learning in the Humanities Area?

Have you considered the ’learning journeys’ provided to support your
understanding of progression in relation to RVE?

Have you reflected on the possible learning journeys of your own learners to
support curriculum design for RVE?

Have you included opportunities in your curriculum design for enriching
learner experiences in RVE?

Have you made key links between RVE and the other areas of learning and
experience?

Have you included opportunities for learners’ spiritual development in RVE?
Does your curriculum design for RVE ensure an appropriate depth, breadth
and quality of learning?

Ensuring inclusivity in RVE
All learners with additional learning needs (ALN) should be supported to

overcome barriers to learning and achieve their full potential in RVE. Schools
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and settings providing education for learners with ALN, including those with
profound and multiple learning difficulties, should consider how best to meet
the needs of all learners when planning and providing effective learning

opportunities in RVE.

Considerations may include, for example:

active, multi-sensory approaches to introduce new learning in RVE, taking
account of the different learning styles and emotional needs of each learner
inclusive opportunities for learners to experience awe and wonder in a variety
of environments

using a variety of stimuli, such as religious and non-religious artefacts and
relevant contexts

full participation of all learners including those who use a means of
communication other than speech

activities that include all learners both inside and outside the classroom, for
example, when visiting local places of worship and other special places of
significance.

When working with learners with additional learning needs, practitioners and
carers should be aware of the school or setting’s approach to RVE within the

Humanities Area.

For further information on ALN refer to guidance on Routes for Learning and
the Additional Learning Needs Code for Wales 2021.
Education in funded non-maintained nursery settings

RVE provision in a funded non-maintained nursery setting should be

considered as part of an overarching holistic approach to learning and
development. The ‘Designing your curriculum for RVE’ section above provides
further information on RVE for ages 3 to 16, to support practitioners in these
settings with this holistic approach.

Young learners are endlessly curious; they enjoy exploring and investigating
by themselves and with others, and naturally ask questions about life and the
world around them. Through engaging, practical, integrated activities in this
period of learning, they can begin to learn more about themselves, other

people and the wider world.


https://hwb.gov.wales/curriculum-for-wales/routes-for-learning

Effective, learner-centred pedagogy, which is responsive, dynamic and
embedded in strong relationships, should be central to the development of
RVE provision in a setting. Through play, learners are able to develop their
ideas, opinions and feelings with imagination, creativity and sensitivity, which
can help inform their view of the world. Spending time outdoors supports
learners’ social, emotional, spiritual and physical development, as well as their
well-being. Being outdoors also helps them to develop an awareness of the

need to show care and respect for living things.

Learners in this period of learning are beginning to understand the concept of
‘difference’. Practitioners should encourage them to share their knowledge
and experiences of their own beliefs, heritage and traditions, as well as those
of others (for example, through songs, stories and role play). This can help
young learners understand more about themselves, as well as about

experiences and viewpoints which may differ from their own.

A supportive, nurturing environment, where learners can learn about each
other’s differences and similarities, can help them to begin to develop
respectful relationships and a sense of responsibility. They can begin to
explore the language of rights and start to understand their right to believe
different things and follow different beliefs. Through this, learners from an
early age can begin to identify and understand how their actions may affect
others, and learn to reflect on and revise their own perspectives, as

appropriate.

Education other than at school

All learners have a right to an education. When considering how best to meet
the needs of their learners, providers of education other than at school
(EOTAS), including pupil referral units (PRUs), are required to have regard to
the mandatory curriculum components, which include RVE, and secure
provision in relation to them so far as that would be reasonably possible and

appropriate for the individual learner.



Learners’ experiences should enable them to explore RVE concepts through
the statements of what matters in the Humanities Area, using various sub
lenses in RVE which are provided in this guidance. Such settings are not
required to deliver the agreed syllabus. However, the RVE provided in these

settings must still satisfy the pluralistic requirement.

More information on the legislative requirements for PRUs and EOTAS can be
found in the legislation section of the Curriculum for Wales Framework.



https://hwb.gov.wales/curriculum-for-wales/summary-of-legislation/

